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Abstract

Motivation is an important factor in learning a language and it influences the rate and
success of second/foreign language (L2) learning. Even though motivation is an important
factor in learners' success, the opposite aspect of motivation is called “demotivation”,
which can obstruct learners' success. This study aims to investigate the demotivational
factors in learning English of non-English Major students. A modified form of demotivation
questionnaire was administered to 73 non-English major students selected through
random sampling at the Faculty of Education, Phuket Rajabhat University. The
questionnaire comprised 18 close-ended items on a five-point Likert scale on six factors of
demotivation: grammar-based teaching, teacher’s behavior, course contents and teaching
materials, effects of low test scores, classroom environment, and lack of self-confidence.
The most cited demotivational factors by students were lack of self-confidence (M=3.59,
S.D=1.12), grammar-based teaching (M=3.23, S.D=1.19) and the effects of low test scores
(M=3.22, S.D=0.98) respectively.
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Introduction

The global expansion of English and its significant role in various international
arenas had evidently given English the status of an international language. With increasing
recognition of English as an International language, people from various countries are now
able to speak English. It is estimated that English is spoken by approximately 400 million
people as their mother tongue and an additional 2 billion as a second and foreign language
(Rintaningrum, 2018). Thus, English is one of the languages that is widely used in every
aspect of life, such as science, education, business and entertainment (Noerhidayat, 2020).

Especially, teaching English is important as education is the basis for the
development of the country. If the students have good English language skills, it will be
their gateway to learn new knowledge and ideas which could be applied to develop their
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country. In the context of Thailand, where English is used as a foreign language, most Thai
people do not use English in their daily life. Therefore, learning English is difficult for Thai
people. Thus, motivation is an important factor in learning a language and it has been
studied for many decades.

Dornyei (1998) mentioned that motivation has been widely accepted by both
teachers and researchers as one of the key factors that influence the rate and success of
second/foreign language (L2) learning. Even though, the presence of motivation is
necessary to success, its darker side, as Dornyei (2001) calls it, “demotivation”, can be
harmful to learners’ success. The importance of examining demotivation is to understand
its negative effect on students’ interest in FL learning. A demotivated learner may
gradually lose his or her motivation to learn FL. The latter point is indicated in several
studies (Falout & Maruyama, 2004; Kikuchi & Sakai, 2009). Moreover, Dornyei (2001)
defined demotivation as specific external forces that reduce or diminish the motivational
basis of a behavioral intention or an ongoing action. Demotivation is an issue that has been
the focus of attention in the area of second language learning and teaching (Muhenon,
2004).

Some studies on demotivation have been conducted to understand the subject. As
the nature of demotivation is opposite to motivation, the previous studies found that
demotivation has a negative impact on students’ results and interest in learning the
language. As English is a compulsory subject at the school and college level, there is a need
to find a better way to address the problem related to teaching and learning English.

Dornyei (2001b) claimed that demotivation does not mean that a learner has lost
his/her motivation completely. It means that a strong negative factor limits the current
motivation students have while other positive motives stay intact to be activated. For
instance, a learner may still be highly motivated to learn English as an international
language, even if the teachers are incompetent and lacked experience in teaching English
as a foreign language. This phenomenon is mostly found in non-English major students
and English particularly is a mandatory subject in almost every school and university.

Research Questions
This study sets out to explore the under-researched area of L2 demotivational
factors of non-English major students in learning English. The study expects to shed light
on the problems of language education in Thailand and attempts to find out why students
are demotivated in the language classroom in order to facilitate and enhance language
learning. Therefore, this study is designed to answer the following research question:
- What are the main factors of demotivation in learning English of Non-English
major students?
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Review of Literature

In this section, the definition of demotivation and literature related to demotivating
factors that negatively affect the motivation of students in non-English Major contexts are
reviewed.

Crookes and Schmidt (1991) stated that demotivation is a relatively new term in
the field of second language learning and is defined as a barrier that impedes and retards
second language learning. Moreover, Dornyei and Ushioda (2013) defined demotivation
as “specific external forces that reduce or diminish the motivational basis of a behavioural
intention or an ongoing action” (p.139). However, demotivation is not solely external, and
many researchers (e.g., Arai, 2004; Falout & Maruyama, 2004) included internal
factors such as lack of self-confidence and negative attitude within learners themselves to
complement external sources. Therefore, demotivation is any factor that impedes or
interferes with the language acquisition of people who are learning English as a second
language. It consists of internal and external factors, which adversely affect the motivation
of the learners. There are many factors of demotivation that could reduce the motivation
of students in learning English.

Keivanpanah and Ghasemi (2011) identified five categories of demotivating factors:
1) learning contents, materials and facilities 2) attitude toward English speaking
communities3) the teacher 4) experience of failure 5) attitudes toward second language
learning. Rastegar et al. (2012) also stated that teacher’s competence, behavior and teaching
method can play an important role in demotivating students. Bahrami and Araghi (2013)
unveiled seven demotivating categories: 1) teacher related factors 2) course-book related
factors, 3) administration related factors, 4) personality related problems, 5) class
environment-related factors, 6) finance related factors, and 7) other factors which included
negative attitude of the society toward English language and not having access to language
institutes in the neighborhood. According to this study, teacher related factors which
include: teacher’s inactivity, teacher’s incompetence, teacher’s behavior, teacher’s attitude
toward weak students, error correction, teaching style, level adjustment, were the most
frequent demotivating factors.

Similarly, Alkaboody (2013) showed that teacher’s behavior is implied to be the
most demotivating factor in the classroom. According to several researchers who studied
the factors associated with demotivation factors in learning English, they have identified
factors that lead to a decline in learner’s motivation to learn English. The researchers cited
teachers factors such as teacher behavior and teacher abilities affecting student’s
motivation to learn English. Furthermore, the study of Pratiwi (2019) investigated and
explored demotivational factors in learning English of non-English major students in order
to improve the quality of education in Indonesia. The subject of this qualitative case study
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was learners of the information system and computer department in STMIK Bina Adinata,
South Sulawesi, Indonesia. The result showed that lecturers' inappropriate teaching
methods, inadequate facilities, grammatically teaching material, lack of students' self-
confidence, low scores, and limited opportunity to practice and lack of students'
awareness were the most demotivating factors for non-English major students.

Keblawi (2006) conducted a research in Israel in which 294 Arab learners of
English from 6 public schools were included. To determine the demotivating factors
among the Arab adolescents learning English as a foreign language, the findings revealed
that teachers, the learning group, and textbooks could demotivate students if perceived
negatively. AL-Khairy (2013) also conducted a quantitative research to investigate the
factors perceived as demotivational. The result reported that textbooks, English faculty
behaviors, peer pressure, teaching methods, insufficient use of modern teaching aids,
difficult English vocabulary and grammar were the demotivating factors for the Saudi
university undergraduates in learning English language.

An interesting study by Ali and Pathan (2016) aimed to determine both
demotivating and motivating factors for Pakistani college students of Quetta in learning
English language. The findings revealed that course content and teaching material
emerged as the most salient demotivating factor. On the other hand, instrumental
motivation emerged as the most influential source of motivation among students. Based
on the aforementioned research studies, the findings confirm that the factors contributing
to demotivate students in learning English are basically caused by external factors such as
inadequate facilities, teachers and textbooks.

On the other hand, Falouta et al. (2009) conducted research about demotivating
factors in studying a second language and the effect of past demotivating factors on the
present proficiency. The study revealed three factors: external conditions of the learning
environment, the internal condition of the learner, and the reactive behaviors to
demotivating experiences. Finally, the results showed that the internal and behavioral
reactions were influential in the future learning outcome.

Similarly, the study of Falout and Maruyama (2004) with 64 first-year students who
were divided into higher- proficiency and lower-proficiency groups showed that for both
groups, the internal factor was the most important demotivating factor in the issue of self-
confidence. According to the findings of related studies, there are many demotivation
factors in learning English which could be categorized into internal and external factors.
The external factors include teaching methods, inadequate facilities, and grammar
teaching material. On the other hand, the internal factor is mainly imposed by the lack of
students' self-confidence.
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This study aimed to find out the most important demotivating factors for language
learners of the student teachers of Phuket Rajabhat University. In order to do so the
following question was investigated:

What are the main factors of demotivation in learning English of Non-English Major
students?

Research Methodology
Participants

The participants of the study comprised 73 non-English students-teacher in the
Faculty of Education, Phuket Rajabhat University. They were first to fourth-year students
selected by a random sampling method. The participants were from nine different majors:
20 students of Social Studies major, 15 students of Early Childhood major, 8 students of
Thai major, 8 students of Physical Education major, 7 students of Math major, 7 students
of Chemistry major, 5 students of Science major, and 3 students of Computer major. The
participants have more than 10 years of experience learning English in Thai schools and
learned English by using the core curriculum, 2008.

Data collection

To study the demotivation factors in learning English of non-English major
students, the data was collected via an online questionnaire. The essential questionnaires
relevant to demotivational factors in English language learning (ELL) were designed. The
questionnaires consisted of 18 items which were divided into 6 typical items; Factor 1:
Classroom Environment, Factor 2: Contents and Teaching Materials, Factor 3: Grammar-
Based Teaching, Factor 4: Teacher’s Behavior, Factor 5: Low Test Scores, and Factor 6:
Lack of Self-Confidence (adapted from Sakai & Kikuchi, 2009).

Research instruments

To examine the demotivational factors of non-English major students in learning English,
two instruments were used in collecting data including a close-ended questionnaire and
written documents. Sakai and Kikuchi’s (2009) demotivation questionnaire was used as
the data collection instrument of this study.
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Table 1
External and internal demotivating factors and their issues

Demotivating Factors Categories

External Factors
The factor ofClassroom Environment -Dislike classmates
-No Internet facility
-Groupingofstudentsbyproficiency
-Overcrowded classrooms
The factor of Course Contents and Teaching Materials -Boringlecturesand lessons
- Lengthy English lessons
-Uninterestingtextbooks
- Work overload
- Lessemphasisonspeakingskills
The factorGrammar-Based Teaching - Toomuch emphasis ongrammar

- Focus onmemorization

The factor of Teacher’s Behaviour - Teachers’ misbehaviour

- Teacher asa one man show
- Lackofteachers’ feedback
Thefactorof Low TesScores - Unable to achieve high marks

- Myfriendsachieved better marks

Internal Factors
The factor of Lack of Self-Confidence - Fear of committing mistakes
- Shyness
Data Analysis

The statistical data were analyzed to arrive at the mean and standard deviation (S.D).
The questionnaire data were analyzed using Likert criteria.
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Table 2

The definitions of levels of agreement

Range Level of agreement
4.21-5.00 Strongly agree
3.41-4.20 Agree
2.61-3.40 Neither agree nor disagree
1.81-2.60 Disagree
1.00-1.80 Strongly disagree

Findings

Part 1: Results of the questionnaire

Table 3

The demotivational factors of students learning English.

No. Factor of demotivation Mean. S.D.
1 Lack of Self-Confidence 3.59 1.12
2 Grammar-based teaching 3.23 1.19
3 Effects of low test scores 3.22 0.98
4 Course contents and teaching 3.17 0.95
materials

5 Teachers’ behaviour 3.16 1.1
6 Classroom Environment 2.92 0.97

According to table 3, the lack of self-Confidence (M= 3.59), (S.D.=1.12) was the most

salient demotivating factor. The findings revealed fear of making mistakes (M=3.62),
(S.D.1.06) and shyness (M=3.56), (S5.D.1.19) as the reasons which demotivated students
to learn English.

Grammar-based teaching (M=3.23), (S.D.0.77), being the second most demotivating

factor, most of the students attributed this to lessons which focused on memorization
(M.3.23), (5.D.0.85) and heavy emphasis on grammar (M=3.20), (5.D.0.69).

Effects of low test scores was the third influential demotivating factor among non-
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English major students in learning English (M=3.22), (S.D.0.98). According to students’
responses, two key issues related to this factor were their unsuccessful attempt to achieve
high marks (M.3.25), (S.D.1.02) and their friends scoring better marks (M=3.20),
(S.D.0.93).

Course contents and teaching materials were reported as the fourth influential
demotivating factor (M=3.17), (S.D.=0.95) and attributed the cause of demotivation to Less
emphasis on speaking skills (M=3.26), (S.D.=1.05), Work overload (M=3.19), (5.D.=1.08),
Lengthy English lessons (M=3.15), (S.D.0.78), include Uninteresting textbooks
(M=3.15), (5.D.=0.93) that demotivated students enthusiasm to learn English.

Teachers’ behaviour emerged as the fifth factor (M= 3.16), (S.D.= 1.1) as students
stated that the teacher does not provide feedback to student’s problems (M=3.29),
(S.D.=1.14), misbehavior of teachers (M=3.10), (S.D.=1.20), and teachers carry out one-
man show or teacher-centered teaching (M=3.10), (S.D.=0.95) in class. These factors
reduced their motivation to learn English language.

Finally, classroom environment emerged as the sixth and the least demotivating
factor (M=2.92), (S.D.= 0.97) as students stated that grouping of students by proficiency
(M.=3.18), (S.D.=0.89), no Internet facility (M.=3.10), (S.D.=0.98), overcrowded
classrooms (M.=3.04), (S.D.=1.02), and dislike classmates (M.=2.36), (S.D.=0.99)
reduced their motivation to learn English language respectively.

Discussion

In the present study, 73 non-English major students were asked to complete
a questionnaire on the demotivating factors. The questionnaire consisted of 18 items
which were divided into 6 factors. This section discusses the issues related to each factor.

The first factor, lack of self-confidence is considered the most important
demotivating factor among the non-English major students. The lack of self-confidence in
students was mainly propelled by their fear to make mistakes. Thai people can be very shy
about speaking English. They fear of not being understood and subsequent loss of face. As
argued by many theorists, fear of mistake becomes one of the main factors of students’
reluctance to speak in English in the classroom (Nunan, 1999; Yi Htwe, 2007; Robby,
2010). With respect to the fear of making mistakes, Aftat (2008) added that this fear is
linked to the issue of correction and negative evaluation. In addition, this is also much
influenced by the students’ fear of being laughed at by other students or being criticized
by the teacher. As a result, students commonly stop participating in the speaking activity
(Hieu, 2011). Therefore, teachers need to convince their students that making mistakes is
not a wrong or bad thing because students can learn from their mistakes.

The second factor is grammar-based teaching. The students specified that focus on
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memorization was the main factor which demotivated them the most. When Thai students
learn English with a Thai teacher, they generally focus on grammar. Students are expected
to memorize hard fast rules of grammar, and a large number of English words. Noguchi
mentioned that “we need to teach not so much rules of grammar but principles of writing”
(1991). Research validates his theory and the following principles have been proven to be
more effective than teaching grammar as a separate subject. Therefore, teachers need to
provide extensive opportunities for students to read and write in the classroom.

Third, the factor of low test scores was linked to students’ inability to achieve high
marks. It cannot be denied that Thai students tend to place more emphasis on grades than
what they learn from the lessons. They always remember what they studied for exams.
When the exam is done, they forgot the lessons they had learned. Thus, students getting
low test scores often feel inferior to others and think they are not good at learning English.
This instills a negative attitude among students and leads to declining interest in learning
a language. Rebecca pointed out that an education system that emphasizes grades is not
really good for students instead providing feedback on a regular basis with a focus on the
individual student is helpful to develop and promote the learning skills of the learner
(2017).

The next factor, course contents and teaching materials are attributed to students
getting limited exposure to spoken language input and less emphasis on speaking skills in
the English class. There are a number of factors involved in this issue where learners may
encounter different problems, such as a lack of teachers with expertise in their disciplines
or cultural issues. If the problem is cultural, for instance, in certain cultures it is unusual
for students to talk out loud in class, or students feel really shy to talk in front of other
students then one way to break this cultural barrier is to create and establish a safe
classroom practice. The teacher could create their own classroom culture where speaking
out loud in English is the norm. Teacher could also encourage their students to ask for
things and questions in English and give positive feedback to motivate and relax shy
students to speak more.

The fifth factor was the teacher’s behavior. The students indicated that lack of
teacher feedback was the issue that demotivated them. A widely-cited educational article
described “feedback as one of the most powerful influences on learning” (Hattie &
Timperley, 2007, p. 81). Thus, giving feedback to students was an important aspect of
learning English. The teacher should avoid giving feedback on grammatical aspects only
and start giving equal importance to speaking skills and provide feedback on
conversational aspects as well. For instance, from feedback on their use of speaking
strategies (such as checking, understanding, buying time, or self-correction) they will be
able to correct their errors. Similarly, while giving feedback on writing, teachers should

Page | 50




th i i T .

- @ = e"
I C H I ss Humanities and Social Sciences U M h‘l‘ @ 6
International Conference o 3\ / | o bl
Fumanities o Social scences | I Face of Concurrent Disruptions : :

May 27-28, 2021 (@ Live Via Zoom Proceedings ISSN-1906-9448

consider the accuracy of the content and the correctness of the writing form. One
meta-analysis (Biber etal., 2011, p. 47) found that there were greater gains in grammatical
accuracy when feedback focused on both content and accuracy than focusing on accuracy
alone.

Conclusion

This study aimed to investigate the demotivational factors in learning English of
non-English major students. Given this, a questionnaire was devised to probe 73 student's
demotivational factors in learning English. The analysis of student-teachers responses to
the questionnaire revealed that the lack of self-confidence was the main factor that
demotivated them to learn English. There were two aspects related to lack of self-
confidence, the first one was fear of making mistakes and, the second one was shyness.
Hence, the internal demotivating factor had a significant influence on the non-English
major students’ motivation in learning English. Moreover, grammar-based teaching and
the effects of low test scores were also influential demotivating factors among non-English
major students in learning English. The results of this research could be useful for teachers
who observe students becoming demotivated in learning EFL in their classrooms.

References

Ali, M. S., & Pathan, Z. H. (2017). Exploring factors causing demotivation and motivation in
learning English language among college students of Quetta, Pakistan.
International Journal of English Linguistics, 7(2), 81-89.

AYAKO, N. (2004). The influence of cultural perception on political awareness: A
case study in Okinawa, Japan.

Biber, D., Nekrasova, T., & Horn, B. (2011). The effectiveness of feedback for L1-English and
L2-writing development: A meta-Analysis, TOEFL iBT RR-11-05. Educational Testing
Service. Available at: https://www.ets.org/Media//pdf/RR-11-05.pdf

Branch, S. (2012). Demotivating factors for English language learning among university
students. Journal of Social Sciences, 8(2), 189-195.

Celce-Murcia. M. (2001). Teaching English as a second or foreign language (3rd ed.).
Heinle&Heinle.

Chinmoy, S. (2007). How to overcome shyness.
http://www.srichinmoybio.co.uk/2007 /07 /how- to-overcome-shyness.html.

Page | 51



http://www.ets.org/Media/pdf/RR-11-05.pdf
http://www.ets.org/Media/pdf/RR-11-05.pdf
http://www.srichinmoybio.co.uk/2007/07/how-
http://www.srichinmoybio.co.uk/2007/07/how-
http://www.srichinmoybio.co.uk/2007/07/how-

th
Iltg ﬁ Lss Humanities and Social Sciences

Humanitios ma5ocia scences | iN Face of Concurrent Disruptions e 2 N
May 27-28, 2021 Q) Live Via Zoom Proceedings ISSN-1906-9448
Csizér, K., & Dornyei, Z. (2005). The internal structure of language learning motivation
and its relationship with language choice and learning effort. The Modern
Language Journal, 89(1), 19-36.

Noerhidayat, D.T. & Rintaningrum, R. (2020). The importance of English in the era of
globalization. https://www.researchgate.net/publication/
346442705_THE_IMPORTAN CE_OF_ENGLISH_IN_THE_ERA_OF_GLOBALIZATION

Dornyei, Z. (1998). Motivation in second and foreign language learning. Language
Teaching, 31, 117-135. http://dx.p01.0RG/10.1017/S026144480001315X

Dornyei, Z., & Clément, R. (2001). Motivational characteristics of learning different target
languages: Results of a nationwide survey. Motivation and Second Language
Acquisition, 23, 399-432.

Falout, ], & Maruyama, M. (2004). A comparative study of proficiency and learner
demotivation. Language Teacher-Kyoto-Jalt-, 28(8), 3-10.

Gebhard, J. G. (2006). Teaching English as a foreign or second language: A teacher self-
development and methodology guide. University of Michigan Press.

Ghadirzadeh, R., Hashtroudi, F. P., & Shokri, 0. (2012). Demotivating factors for English
language learning among university students. Journal of Social Sciences, 8(2), 189.

Goodboy, A. K, & Myers, S. A. (2015). Revisiting instructor misbehaviors: A revised
typology and development of a measure. Communication Education, 64, 133-
153. http://doi.org/10.1080/03634523.2014.978798

Hamada, Y. (2011). Different demotivators for Japanese junior high and high school
learners. Journal of Pan-Pacific Association of Applied Linguistics, 15(1), 15-38.

Hattie, |. and Timperley, H. (2007). The power of feedback. Review of Educational Research,
77(1), pp- 81-112.

Kearney, P., Plax, T. G., Hays, E. R, & Ivey, M. ]. (1991). College teacher misbehaviors: What
students don't like about what teachers say and do. Communication Quarterly, 39,
309- 324. http://doi.org/10.1080/01463379109369808

Krishnan, K. S. D., & Pathan, Z. H. (2013). Investigating demotivation in learning English:
An extension to Sakai and Kikuchi’'s (2009) framework. Advances in Language and

Page | 52



http://www.researchgate.net/publication/346442705_THE_IMPORTAN
http://www.researchgate.net/publication/346442705_THE_IMPORTAN
http://www.researchgate.net/publication/346442705_THE_IMPORTAN
http://www.researchgate.net/publication/346442705_THE_IMPORTAN
http://www.researchgate.net/publication/346442705_THE_IMPORTAN
http://dx.doi.org/10.1017/S026144480001315X
http://dx.doi.org/10.1017/S026144480001315X
http://dx.doi.org/10.1017/S026144480001315X
http://dx.doi.org/10.1017/S026144480001315X
http://dx.doi.org/10.1017/S026144480001315X

th
Iltg ﬁ Lss Humanities and Social Sciences

Humonities s Soci Scences | in Face of Concurrent Disruptions

May 27-28, 2021 (@ Live Via Zoom Proceedings ISSN-1906-9448

Literary Studies, 4(2), 124-131.

Marianne Stenger.(2018). Don’t overload students: Assigning too much work discourages
learning. https://www.opencolleges.edu.au/informed/features/dont-overload-
students- assigning-too-much-work-discourages-learning/

Marrow, A. (1969). The practical theorist: The life and work of Kurt Lewin. Basic Books,

Meshkat, M., & Ebrahimi, M. (2019). The sources of demotivation in learning English
among non-English majors. Advances in Language and Literary Studies, 2 (10), 56-
65. https://www.journals.aiac.org.au/index.php/alls/article /view /5508

Meshkat, M., & Hassani, M. (2012). Demotivating factors in learning English: The case of
Iran. Procedia-Social and Behavioral Sciences, 31, 745-749.

Nguyen, N. T. L. (2015). How to motivate non-English major students in Vietnamese
universities of education to learn English. In 6th International Conference on
TESOL: Responding to Challenges of Teaching English for Communication, Ho Chi
Minh City. http://www.vnseameo. org/TESOLConfereNcE2015/MATerials/
Fullpaper/Ms (Vol. 20)

Noguchi, R. R. (1991). Grammar and the teaching of writing: Limits and possibilities.
National Council of Teachers of English.

Pesce, C. (2011), Speak up! Sure-fire ways to help teens and adults overcome shyness.
http://busyteacher.0rRG/4276-speak-up-sure-fire-ways-to-help-teens-and-
adults.html

Pratiwi, W. R. (2019). Demotivational factors of non-English major students in learning
English. ELS Journal on Interdisciplinary Studies in Humanities, 2(2), 193-205.

Rintaningrum, R.(2018). Investigating reasons why listening in English is difficult: Voice
from foreign. Asian EFL Journal, 20(11).

Seemalanon. (2013).Group process. https://seemalanonech.
wordpress.com/author/seemalanoN1212/

Sakai, H., & Kikuchi, K. (2009). An analysis of demotivators in the EFL classroom. System,
37(1), 57-69.

Page | 53



https://www.opencolleges.edu.au/informed/author/marianne/
https://www.opencolleges.edu.au/informed/features/dont-overload-students-%09assigning-too-much-work-discourages-learning/
https://www.opencolleges.edu.au/informed/features/dont-overload-students-%09assigning-too-much-work-discourages-learning/
https://www.opencolleges.edu.au/informed/features/dont-overload-students-%09assigning-too-much-work-discourages-learning/
http://www/
http://busyteacher.org/4276-speak-up-sure-fire-ways-to-help-teens-and-adults.html
http://busyteacher.org/4276-speak-up-sure-fire-ways-to-help-teens-and-adults.html
http://busyteacher.org/4276-speak-up-sure-fire-ways-to-help-teens-and-adults.html
http://busyteacher.org/4276-speak-up-sure-fire-ways-to-help-teens-and-adults.html

th
Iltzclﬂnl §s Humanities and Social Sciences

ation fere -
Humanties -asochl scences | i1 Face of Concurrent Disruptions
May 27-28, 2021 @ Live Via Zoom

Bolkan, S. (2017). Making an impact: Facilitating student success with lessons from
instructional communication and educational psychology. Kendall Hunt Publishing
Company.

Unal, K., & Yelken, T. Y. (2016). Turkish students’ demotivation to study English: A
scale development. Croatian Journal of Education, 18(3), 755-777.

Zhang, Q. (2007). Teacher misbehaviors and learning demotivators in college
classrooms: A cross-cultural investigation in China, Germany, Japan, and the
United States. Communication Education, 56, 209-227.
http://doi.org/10.1080/03634520601110104

Page | 54




